
  TEACHING, LEARNING, ASSESSMENT & REPORTING POLICY 

 

Our School and Mission Statement 

Le Chéile Secondary School, Ballincollig is a co-educational voluntary Catholic Secondary School, operating 
under the trusteeship of the Le Chéile Trust.  

The values underpinning the educational philosophy of our school leads to a wide curriculum, co-
curriculum and extra-curricular provision ensuring that all students can flourish and reach their full 
potential. 

We embrace particularly four principles of Catholic Education: Inclusion, care for the most vulnerable, 
promotion of the unique gifts of each student and the integration of faith and culture. 

 

 
 
We aim to ensure that Le Chéile Secondary School, Ballincollig is a place where students feel at ease and 
cared for, enabling them to relate to one another and to staff in an open, respectful and trusting manner. 
The school values the role of parents in the education of their children and seeks to work in partnership 
with them. 

“The characteristic spirit of our school is based on the vision and values of the Le Chéile Charter. It is 
underpinned by a philosophy of education that has at its centre the unique dignity of the human person as 
a child of God.” 

Policy Rationale 

At the heart of exemplary learning and teaching is our belief in the concept of lifelong learning and that 
learning should be a rewarding and enjoyable experience for all. Through our teaching we equip students 
with the skills, knowledge and understanding to prepare them for the challenges and opportunities of life 
in the 21st century. It is acknowledged while most learning takes place within lessons there are significant 
opportunities for learning outside of the classroom.  

All members of staff, teaching and support are learners. All staff have a professional duty to strive to 
evaluate and improve their own practice. This means understanding both the teaching and learning 
process and building on students’ skills, knowledge and understanding. Teachers are leaders of the 
learning environment facilitating all students to reach their full potential. In order to promote the learning 
process for teachers a well-developed CPD programme provides opportunities for the development of 
amongst other things pedagogical skills.  



Our Teaching and Learning Aims: 

• to provide a safe, stimulating learning environment for all students and teachers;  
• to set high expectations for all students in order to raise their aspirations; and to raise standards of 

both teaching and learning.  
• to enable students to achieve their full potential by learning in a variety of ways and through 

challenging learning experiences;  
• to provide a broad, balanced and relevant curriculum that will motivate, engage and challenge 

students whilst also equipping them with the skills required on leaving school;  
• Through the school self-evaluation process, identify standards within each of the four Teaching and 

Learning domains as per Looking at our Schools, 2016 that will bring our practice from effective to 
highly effective. Each year, within our School Improvement plan, we will set out our targeted areas 
for improvement.  

In order to achieve the above aims, this policy has been developed, incorporating the standards as 
identified in the Looking at our Schools 2016 document.  

Looking at Our Schools 2016 – A Framework for Post-Primary Schools (LAOS) was published by the 
Department of Education to underpin both school self-evaluation and school inspections. The idea of the 
framework is to provide standards that can help us to assess how good practice is and more importantly to 
point the way towards improvement where needed.  

2.1 Effective Teaching and Learning  

LAOS Standards incorporated 
1. Students experience opportunities to develop the skills and 

attitudes necessary for lifelong learning.  
Domain 2 – Learner 
Experiences 

2. Students grow as learners through respectful interactions and 
experiences that are challenging and supportive.  

Domain 2 

3. Students enjoy their learning, are motivated to learn and expect 
to achieve as learners.  

Domain 1 – Learner 
Outcomes 

Effective teaching is practiced by people who can be very different from one another. However, at Le 
Chéile Secondary School, Ballincollig; 

• We place a huge emphasis on establishing and maintaining good quality relationships which we 
believe is crucial to successful learning; 

• We know what kind of people our learners are; 
• We talk regularly with learners about their learning, and listen to them. Therefore, we have an 

understanding of what they are thinking; 
• At Le Chéile Secondary School, Ballincollig teachers develop a climate in the classroom that 

supports effective learning and teaching and reflects the characteristic Spirit of the school.  
 

2.2 Teachers Individual Practice 

LAOS Standards incorporated 
1. The teacher has the requisite subject knowledge, pedagogical 

knowledge and classroom management skills. 
Domain 3 – Teachers’ 
Individual Practice 

2. Students experience opportunities to develop the skills and 
attitudes necessary for lifelong learning 

Domain 2 – Learner 
Experiences 



3. Students reflect on their progress as learners and develop a sense 
of ownership of and responsibility for their learning 

Domain 1 – Learner 
Outcomes 

• Effective teaching relies upon excellent subject knowledge.  
• The learning environment, the resources and the planning influence the success of the learning 

outcomes.  
• Teachers bring their own personal style, can use different teaching strategies and reflect on how 

they teach and the strategies they use most effectively.  

2.3 Teaching Styles  

Teachers at Le Chéile Secondary School have a responsibility to use strategies which:  

• Show enthusiasm for their subject and learning; 
• Vary teaching styles and allow students to learn in their preferred styles i.e. visual, auditory or 

kinaesthetic; 
• Allow students to work independently and collaboratively, in order to contribute to one another’s 

learning; 
• Demonstrate and reinforce consistent classroom procedures with the implementation of Le Chéile 

Secondary School’s Good Lesson Plan (Appendix 1), and the Le Chéile School Journal Merit Chart; 
• Encourage students to demonstrate their skills through formal presentations, drama, debate and 

role play;  
• Use others to deliver parts of the lesson (e.g. team teaching, other students, outside agencies).  

2.4 Effective Preparation  

LAOS Standards incorporated 
1. The teacher selects and uses planning, preparation and 

assessment practices that progress students’ learning.  
Domain 3 – Teachers’ 
Individual Practice 

2. The teacher selects and uses teaching approaches appropriate to 
the earning intentions and the students learning needs.  

Domain 3  

3. The teacher responds to individual learning needs and 
differentiates teaching and learning activities as necessary.  

Domain 3  

4. Students demonstrate the knowledge, skills and understanding 
required by the post-primary curriculum 

Domain 1 – Learner 
Outcomes 

No single style or approach to classroom organisation is best; however, effective planning and 
management are essential. Teachers have a responsibility to plan lessons:  

• which allow students to progress in their learning;  
• where the learning intentions and differentiated success criteria are stated clearly;  
• which start on time and provide pace and challenge from start to finish;  
• which use strategies to summarise learning, and help students to understand how to improve;  
• which allow students to develop and practice higher order thinking skills such as creativity, analysis, 

problem solving, decision making and application; 
• which are differentiated for varying needs by task, resources, outcomes and/or method;  
• which use stimulating resources including use of digital tools, which are differentiated as 

appropriate to the students;  
• which use effective questioning to direct and challenge students; 

 



 

2.5 Learning Plans / Schemes of Work 

LAOS Standards incorporated 
1. Teachers collectively develop and implement consistent and 

dependable formative and summative assessment practices. 
Domain 4: Teachers’ 
Collective / 
Collaborative Practice 

2. Teachers contribute to building whole-staff capacity by sharing 
their expertise.  

Domain 4  

3. Teachers value and engage in professional development and 
professional collaboration.  

Domain 4 

4. The teacher selects and uses planning, preparation and 
assessment practices that progress students learning. 

Domain 3: Teacher’s 
individual practice 

5. Students attain the stated learning outcomes for each subject, 
course and programme. 

Domain 1: Learner 
Outcomes 

6.  Students grow as learners through respectful interactions and 
experiences that are challenging and supportive. 

Domain 2: Learner 
experiences 

7. Students engage purposefully in meaningful learning activities. Domain 2 

Subject Departments have the responsibility to: 

• Develop learning plans which enable teachers to plan curriculum delivery and enable students’ to 
progress effectively; 

• Learning Plans are there to support teachers to deliver the curriculum and provide consistency of 
experience for students. They are not however intended to stifle teacher individuality and 
creativity.  

• Learning Plans must include formative and summative assessment opportunities for each Unit of 
Learning. Summative assessment at the end of each term should align with the schools summative 
assessment calendar.  

• Home learning opportunities are in place to support high quality teaching and learning and 
compliment the Learning Plan.  

• Learning Plans are compiled by each subject department for each year group and uploaded onto a 
shared drive. A folder for shared best practice is included on the drive. 

2.6 The individual needs of Learners  

LAOS Standards incorporated 
1. The teacher responds to individual learning needs and 

differentiates teaching and learning activities as necessary. 
Domain 3: Teachers’ 
Individual Practice 

Teachers should:  

• Be aware of the specific learning needs of their students e.g. gifted and talented, those with specific 
or general learning difficulties, consult with the AEN Co-ordinator and the Class Teacher / Year 
Head. 

• Work with Learning Support Teachers, Special Needs Assistants and other adults to ensure students 
are best supported in their learning.  

• Use Individual Educational Plans or Student Support plans support plans where appropriate.  
• Allow open communication between the parent / guardian and the teacher.  



2.7 Assessment, Recording and Reporting (please also refer to full Assessment and Reporting Policy in 
later part of this document)  

LAOS Standards incorporated 
1. The teacher selects and uses planning, preparation and 

assessment practices that progress students learning. 
Domain 3: Teachers’ 
Individual Practice 

2. Students reflect on their progress as learners and develop a sense 
of ownership of and responsibility for their learning. 

Domain 2: Learner 
Experiences 

3. Students attain the stated learning outcomes for each subject, 
course and programme. 

Domain 1: Learner 
Outcomes 

4. Students demonstrate the knowledge, skills and understanding 
required by the post-primary curriculum.  

Domain 1: Learner 
Outcomes 

5.  Teachers collectively develop and implement consistent and 
dependable formative and summative assessment practices. 

Domain 4: Teachers’ 
collective/collaborative 
practice 

Teachers have a responsibility to:  

• Set and mark work, classwork and homework, regularly according to the school’s assessment and 
marking policy  

• Use the analysis of assessment data to inform their teaching and support students’ progress  
• Use student data to ensure students are working to their full potential and set targets to achieve 

this. 
• Inform parents and appropriate staff within the school of student progress by regularly reviewing 

student grouping and seating to promote effective learning.  

3. Monitoring and Review 

Monitoring of teaching and learning at Le Chéile Secondary School, Ballincollig takes place throughout the 
year and is reviewed and the end of the academic year. The aim is to:  

• Identify and share good practice through discussion and observation;  
• Evaluate the quality of teaching in line with LAOS statements of highly effective practice and set 

targets for improvement; 
• Track progress on teaching and learning issues identified in the School Improvement Plan; 
• Identify key aspects of teaching and learning for development by departments and for the whole 

school;  

All monitoring of teaching and learning at Le Chéile Secondary School, Ballincollig is conducted in an 
effective and efficient professional manner. The underlying purpose of monitoring teaching and learning is 
school improvement; it is about celebrating and informing others about existing strengths and about 
recognising areas that require development and improvement.  

Methods for monitoring teaching and learning over time include for example:  

• Learning walks  
• Subject Department Evaluation  
• Student outcomes and progress  
• Student voice 



3.1 Learning Walk Protocol  

‘Learning walks’ take place in order to collect evidence about teaching and learning, evidence of progress 
and areas for development. They are intended to be developmental and constructive rather than 
judgemental and are a whole-school and department improvement activity.  

• Formalised ‘Learning walks' will take place each half term and will be completed by the Principal 
• ‘Learning Walks’ may also be conducted as a peer observation exercise. A specific day and time 

must be agreed by both teachers. They may take place with subject department areas or across 
subject department areas.  

• Learning walks will have set proformas to be completed (e.g. School Improvement Plan targets) 
however not all criteria may be applicable or observed during the time period. 

• ‘Lessons learned’ from the ‘Learning walks’ will be shared at the next staff meeting.  
• Subject department identified development areas can be addressed through ‘Learning Walks.’ 
• On occasions the learning walks may have a specific focus eg effective questioning. A learning focus 

for a learning walk may be decided by the Teaching and Learning Team in line with School 
Improvement Plan targets. 

3.2 Subject Department Evaluation 

• Subject Department evaluations take place twice annually led by the subject convenor; 
• Evaluations are conducted in line with the School Improvement Plan; 
• Each department will complete the same areas of evaluation. However, areas for development, 

which are included in the department action plan may vary across subject departments.  

3.3 Student Outcomes and Progress 

Assessment provides the evidence needed to document and validate that meaningful learning has 
occurred in the classroom. It also assists in developing the rationale for the choice of teaching 
methodologies used in the classroom. 

• Through formative and summative assessment both teachers and students at Le Chéile Secondary 
School, Ballincollig are provided with opportunities to reflect on their teaching and learning. 

• Students are assisted to understand their strengths and challenges and reflect on how they needs 
to improve over the course of the year. 

• A focus is placed on the process of learning and how results occur as opposed to what the final 
result is. 

3.4 Student Voice  

Student voice is welcomed at Le Chéile Secondary School, Ballincollig. This approach can provide further 
information in the form of a learner lens for teachers to reflect on and to take action where appropriate. 
Student feedback is used to improve teaching and learning across all subjects and the focus is not on 
individual teacher practices.  

• Students are given opportunities to provide their views on teaching and learning in the classroom 
either verbally with their teachers or through feedback forms 

• Students are involved in evaluation their own learning either through Green pen time or with their 
teacher mentor. 

• Students may speak informally with teachers about what is working well / not well for them in 
terms of teaching and learning.  

 



4. Assessment and Reporting 

Le Chéile Secondary School, Ballincollig strives for exemplary learning and teaching, supported by effective 
assessment processes to improve the life chances of all students. Quality assessment systems promote 
effective learning and positively impact teaching.  

4.1 Our Aims  

The Assessment Policy at Le Chéile Secondary School, Ballincollig aims to: 

• Provide clear guidelines on the schools approach to assessment  
• Involve the learners, so that students are aware of the criteria by which they are assessed and that 

they are provided with constructive feedback so that they can learn more effectively;  
• Inform teachers’ forward planning which personalises students future learning;  
• Be integrated into Learning Plans; 
• Provide meaningful information for parents;  
• Be manageable within existing resources and time;  
• Use a wide variety of assessment techniques;  
• Be reviewed and monitored on a regular basis  

4.2 Effective assessment at Le Chéile Secondary School, Ballincollig 

• Ensures assessments are strategically planned and are defined to students by shared and 
challenging success criteria. This success criteria leads to the formation of clear learning intentions 
within schemes of learning.  

• Ensures that teachers should plan for formative and summative assessment opportunities, 
summative assessment should align where possible with the schools summative exam calendar. 

• Ensures Teachers actively respond to students dynamic progress in learning through the 
assessment of prior learning, ongoing learning and end of topic learning; 

• Ensures Assessment methods should be personalised and adapted for all students;  
• Must be meaningful and manageable;  
• Must raise aspirations and encourage students to work hard;  
• Must encourage students to think hard about their learning and respond with perseverance to 

feedback  
• Must encourage students to take responsibility for becoming increasingly independent and 

autonomous learners. 

Effective Assessment at Le Chéile Secondary School, Ballincollig takes three forms: 

Formative Assessment Summative Assessment Nationally Standardised 
Summative Assessments 

The goal of formative assessment is to 
monitor student learning to provide 
ongoing feedback that should be used 
by teachers to improve and adapt 
their teaching and by students to 
improve their learning. The general 
goal of formative assessment is to 
collect detailed information that can 
be used to improve teaching and 

The goal of summative assessment 
is to evaluate student learning at 
the end of a unit/topic by 
comparing it against targets, as set 
out in the Academic Mentor 
meeting. 

Examples of summative 
assessments include progress 

These take the form of 
national tests at Junior 
Cycle and Leaving 
Certificate level.   



student learning while it’s happening.  

Examples of formative assessment 
include verbal feedback, written 
feedback, questioning, modelling, 
self-assessment, peer assessment, 
recap tests etc 

check assessments, end of year 
exams, short end topic or unit. 

Formative assessments are for learning, while summative assessments are of learning  

4.2.1 Formative Assessment at Le Chéile Secondary School, Ballincollig 

The goal of formative assessment is to monitor student learning, to provide ongoing feedback that can be 
used by teachers to validate their teaching and by students to improve their learning.  

When conducting formative assessment teachers are encouraged to think about the following questions:  

• What will this assessment tell me about a student’s knowledge and understanding of a topic, 
concept or skill? Is knowledge/ skills secure to move on?  

• How will I communicate my feedback to students so that they know what to do to improve?  
• How will I ensure my approach to formative assessment is inclusive of all abilities in my classroom? 
• How will I use the information I gain from formative assessment to inform my planning for future 

lessons?  
• What follow up action do I need to take to plug any gaps in knowledge?  

Formative assessment involves a range of strategies designed to give students, teachers and parents’ 
feedback about students’ understanding of elements of their learning in courses e.g. homework and 
classwork.  

Its purpose is to use the whole process of assessment to help students improve their learning. It is 
formative because its intention is to form, shape or guide the next steps in learning. It is about ‘learning to 
learn’. We recognise, however, that not all aspects of this approach are of benefit in all curriculum areas 
and the discretion of the teacher is advised to adapt the theory to suit the particular demands of the 
subject.  

In line with the demands of the syllabus in each curriculum area, teachers set regular homework and 
comment on the merits of work and make suggestions for improvement. Assessment work may be 
differentiated to suit the needs and abilities of the individual student.  

Le Chéile Secondary School, Ballincollig, uses the following AFL strategies will be used:  

• Sharing of Learning Intentions with students: Teachers will share the learning intentions with 
students at the beginning of each lesson/where deemed necessary and refer back to them during 
questioning throughout the lesson and at again at the end of the lesson if necessary. This will help 
to clarify what the student was supposed to have learned and will assist both teachers and students 
in determining the levels to which the outcomes have been achieved.  

• Sharing of Features of Quality/Success Criteria: Teachers will tell students in advance of a piece of 
work what exactly they will be looking for when assessing it. This is known as WIN (What I Need). 
Teachers are aware that it is important to share this information with students beforehand so that 
they will be in a better position to know what is expected of them. They can also decide how far 
they want to push themselves.  



• Peer Assessment and Self-Assessment: Teachers will, occasionally, supervise students to correct 
their own or their peer’s work, based on a list of criteria for success. Following such methods, 
teachers will encourage students to reflect on their work and write down how they can improve 
and assist them in achieving it – perhaps in a separate section of their copy, similar to a reflective 
journal.  

We consider the following to be key classroom practices and strategies needed for effective Formative 
Assessment: 

• a positive classroom culture and ethos, which encourages students to think and talk about their 
learning and which provides a safe place for open, honest and respectful discussion; 

• questioning skills (student to teacher/ teacher to student/ student to student), which stimulate 
thinking and reflecting on learning and explicit teaching of how to consciously reflect on what one 
knows and how to make an evaluative comment on it (Bloom’s Taxonomy).  

• frequent identification and review of learning intentions through teacher-directed discussion, 
clearly defining learning intentions and success criteria thereby empowering students and enabling 
them to take responsibility for their learning  

• a recognition and acknowledgement of the purpose and importance of collaboration between 
home and school in the student’s learning process. This may be facilitated by various means 
including web resources.  

4.2.3 Marking and Feedback  

Success criteria/learning intentions (as stated above) must be clear for marking and feedback to be 
effective.  

Marking has two purposes:  

1. Students should act on feedback: This is achieved through the following method: 

Comment-Only Marking: Teachers will periodically engage in comment-only feedback: This will 
include 3 things:  

• What went well (WWW) 
• Even better if.. (EBI)   
• Students should act on feedback to progress their learning – My response is… (MRI ). This is known 

as ‘green pen time’ as the student’s response and reflection will be done in green pen.  

2. Teachers should use marking to inform future planning and teaching  

4.3 Teaching – Learning - Assessment and Reporting Cycle (T.L.A.R – Appendix 2) 

What is a Teaching, Learning and Assessment Cycle? 

• A TLAR is an 11-week cycle of teaching, learning, assessment and reporting. 
• The assessment will take place at the end of the cycle and is reported on to parents. 
• The subject department will decide how each year group will be assessed. The assessment could 

take the form of group work, a project, a presentation or a class test for example.  
• The assessment at the end of TLAR 1 will be formative and reporting to parents will be comment 

only. 
• Students will know when and how they are going to be assessed at the beginning of each cycle. 
• A school report, with more detailed feedback will be issued to parents at the end of each TLAR cycle 



• The report will include formative / summative assessments and reflection on student learning and 
class participation. 

What are the benefits of a TLAR cycle for the whole school community? 

• STUDENTS:  
o Makes work more manageable for students.  
o T.L.A.R cycles encourage more engagement in 1st and 2nd year and recognises the principles 

of Junior Cycle. 
o Immediate and timely feedback is much more valuable to students 
o T.L.A.R cycles promote whole school wellbeing and reduces stress for students at pressure 

times like Christmas. 
o T.L.A.R cycles are of benefit to all types of learners and is reflective of the ethos of Le Chéile 

Secondary School, Ballincollig in promoting inclusivity. 
• PARENTS: 

o Meaningful reporting will allow parents to stay in touch with their child’s progress. 
o Reports and Parent-Teacher meetings will not overlap.  

• SCHOOL: 
o More frequent and meaningful reporting will allow students to be flagged earlier, allowing 

for targeted interventions. 
o T.L.A.R cycles make planning easier. 

A sample annual calendar of T.L.A.R 

Cycle 1 Cycle 2 Cycle 3 
Teaching and Learning: 

August 28 – November 12 

Teaching and Learning: 

November 23 – February 11 

Teaching and Learning: 

March 01 – May 27 
Assessments:  

November 15 – 19 

Assessments:  

February 14-18 

Assessments:  

May 28-June 03 

4.4 Summative Assessment at Le Chéile Secondary School, Ballincollig 

Summative Assessment refers to the assessment of learning and aims to provide a summary of the 
achievements of the learner.  

• All years have a summative assessment at the end of each academic year (Cycle 3 of TLAR) 
• Junior Cert. and Leaving Cert. will have mock Junior and Leaving-Cert exams. These exams will take 

place after the second TLAR cycle. 
• Teachers give regular class tests in various subjects and results are recorded in the School Journal to 

track progress.  
• The mode of assessment may include: written examinations, practical’s, aural and/or oral work.  
• Examinations generally follow a similar format to the Junior and Leaving Certificate Examinations 

and a marking scheme is clearly identified.  
• Subject Departments will have a common exam across all classes and teachers until Higher / 

Ordinary Level is specifically identified.  

4.5 Assessment in the New Junior Cycle 

• Each subject will be examined by the State Examinations Commission (SEC) in June of third year 



• Each subject exam paper will be no longer than 2 hours. 
• Irish, English and Maths can be taken at either Higher or Ordinary Level. All other subjects are taken 

a common level.  
• The results will form part of each student’s Junior Cycle Profile of Achievement (JCPA), which will 

offer a more complete report on progress during junior cycle.  
• An Assessment Task is completed for each subject in school and the mark will be included in the 

final examination. Both are graded by the SEC.  

4.5 Junior Cycle Reporting 

• Students will receive a Junior Cycle Profile of Achievement (JCPA) following completion of Junior 
Cycle. 

• The results from the Junior Cycle State examinations will form part if the JCPA.  
• The grading of new subjects are as follows for Junior Cycle State Exams: 

 
Descriptor Grade Range 
Distinction ≥90% to 100% 
Higher Merit ≥75% and <90% 
Merit ≥55% and <75% 
Achieved ≥40% and <55% 
Partially Achieved ≥20% and <40% 
(Not Graded) ≥0% and <20% 

• The JCPA will also include descriptors awarded for levels of achievement in classroom-based 
assessments, short courses, other learning experiences and the Wellbeing Programme. 

• Classroom Based Assessments: 
o Classroom-Based Assessments in all subjects will be specified at a common level and marked by 

the teacher following a Subject Learning and Assessment meeting with subject department 
teachers. 

o CBAs will be undertaken by students within class time. The CBA window in each subject is 
planned at school level with the Junior Cycle Co-Ordinator and subject convenor to ensure that 
deadlines do not clash and the workload for students is unmanageable.  

o When assessing the level of student achievement in a Classroom-Based Assessment the 
Features of Quality, are used to assign one of the following four descriptors: 
§ Exceptional  
§ Above Expectations  
§ In Line with Expectations  
§ Yet to Meet Expectations  

5.Ratification of this policy 

This policy was ratified by the Board of Management of Le Chéile Secondary School, Ballincollig at 
its meeting on: 17 May 2022 

Signed:  Chairperson, Board of Management Date: 22nd March 2022 

 

 



Appendix 1: Le Chéile Secondary School, Ballincollig – The Good Lesson Plan  

What needs to happen before my lesson? 

• Preparation of high-quality schemes of work with clear learning intentions and success criteria. 
• Engaging learning activities / tasks. (Do you share teaching and learning ideas as a department?)  
• Personalised approach to lesson planning to cater for all individual students. (Do you know the 

specific needs of all the students in your room? Do you know how to differentiate effectively for 
those students? Do you have a bank of differentiated strategies to support your planning?) 

• Ensure that Additional Needs Assistants are involved in the planning stage and they are aware of 
what is expected of them.  

What needs to happen during my lesson? 

• Start with a welcoming and warm greeting 
• Roll call should be called in silence and the student should respond using an appropriate response.  
• Starter task is linked to prior learning or a new topic. (Does your starter stimulate curiosity, interest 

and challenge in your students?) 
• Learning Intentions should be displayed and shared with the students. 
• Success criteria should be differentiated and must be shared with students and modelled 

throughout the lesson. 
• Lesson Learning Activities. (What are students learning as opposed to doing in your lesson?)  
• Modelling New learning. (Do you model to students what is expected and give them time to 

practice?) 
• Encourage independence and incorporate student thinking time. (Do you build independent 

strategies in to your subject and teaching?) 
• Literacy (Reading, Writing, Oral presentation) and numeracy opportunities where appropriate. 
• Use various assessment strategies and targeted questioning throughout lessons to support learning 

and progress and inform future planning. (How many forms of formative assessment strategies do 
you use? Does your questioning technique make students think hard and allow you to assess 
learning? Do you incorporate learning checkpoints in your lessons?)  

• Give effective feedback – verbal comments, written comments, peer and self-assessment. (Is there 
evidence that you feedback leads to student progress?) 

• Use the student journal consistently and praise students appropriately. (Are you using the merit 
chart to record positive behaviour as well as negative behaviour?)  

• Exit Strategy – review the success criteria of the lesson. (Does your exit strategy allow students to 
reflect on their learning in relation to the success criteria?) 

• Homework / Home learning recorded accurately by students in the student journal. (How effective 
is homework to support schemes of learning? Does the homework you set support the progress of 
students?) 

• A formal positive finish on time so that students are not late for their following lesson. 
• Students should be formally dismissed in a positive manner. (Enjoy your evening, well done on a 

great lesson…..)  
 

What needs to happen after my lesson? 

• Used any assessment information gained to inform future planning and teaching; address 
misconceptions. 

• Assess/Mark – plan – teach 
• Share success/ideas with colleagues 
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